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Abstract 
Schools are not value-free or value neutral zones of social and educational engagement, but  they are  about building character as 
much as equipping students with specific skills, and values education is an explicit goal aimed at promoting care, respect and 
cooperation.Values education is a way of conceptualising education that places the search for meaning and purpose at the heart of 
the educational process. It recognises that the recognition, worth and integrity of all involved in the life and work of the school, 
are central to the creation of a values-based learning community that fosters positive relationships and quality in education.  The 
research aims to explore the values pre-service English language teachers have. The results of the research may add an additional 
level to the understanding of students’ functioning in class and real life. One hundred and  twenty pre-service English language 
teachers participate in this research. To accomplish the aim,  the  teacher trainees  will be  given a semi-structured interview  
based on Carl Rogers (1969) and Paulo Freire (1998) to test  how they address the moral dilemmas  in the literary texts they have 
studied in literature classes.  
1.Introduction 
     Recent world events have such as the embassy attack in Binghazi, or the Arab Spring has an inclination to be 
more aggressive and fatal, which leads people and educators to think more on ethics and values education. Another 
indication of this need is the increase of bullying at schools. The inculcation of moral values through education is 
considered to be  an urgent but a controversial subject. The way in which moral education is conducted varies 
depending on  nationalities .  All socities expect their citizens to behave ethically, morally and responsibly. In 
democratic societies mindful of imposing unwanted beliefs on others, teacher educators face the dilemma of whether 
moral education should be inculcated implicitly within the hidden curriculum of the school or formally and 
explicitly positioned in the taught curriculum (Narvaez & Lapsley, 2008). 
      According to Rest (1983) and his co-workers (Narvaez & Rest, 1995), moral functioning consists of four 
components: moral judgement, moral sensitivity, moral motivation and moral action. In the classroom, teachers may 
choose to nurture these attributes through the processes of perspective taking, storytelling, cultural transmission, 
moral dilemmas, responsible decision-making, service learning and community involvement. 
      In perspective taking, teachers create opportunities for students to put themselves in the shoes of others, to 
understand other people’s viewpoints and feelings, and to predict how their behaviour may have an impact on 
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others. This is a strategy to promote altruism and empathy, and to develop both moral cognition  and moral affect. 
Koh (2012, p.86) believes that storytelling is particularly effective for the development of personal beliefs through 
narratives and the identification and clarification of values. Cultural transmission is especially valuable in a 
pluralistic society as it allows socially desirable cultural values to be nurtured. Students are encouraged to share their 
cultural practices and traditions, hence promoting an ethos of tolerance and respect. Values transmission is thus not 
limited to a vertical transfer from one generation to the next within a particular culture, but it can also occur across 
cultures, providing the individual with the opportunity to experience a plurality of values. 
      The aim of this study is to investigate the  level of students’ moral reasoning with regard to the plays studied in 
Drama class involving 5 plays : Oedipus by Socrates, Othello by Shakespeare,  She Stoops to Conquer by Oliver 
Goldsmith, Major Barbara by Shaw, and The Room by Edward Albee. 
 
2.Literature review 
 
2.1.Kohlberg’s theory of moral reasoning 
    Kohlberg’s (1958) theory of development of moral judgement was put forth to deal with one of his central 
concerns: ‘How does man become moral?’ Kohlberg’s framework consists of six stages of moral reasoning, grouped 
into three developmental levels: • pre-conventional (stages 1 and 2 where an individual describes moral judgement 
based on physical consequences affecting self, such as avoidance of punishment or pursuit of reward),• conventional 
(stages 3 and 4 where the focus of moral reasoning turns to what benefits others and is expected and approved by 
them and the focus is on the adherence to societal rules and laws.),• post-conventional (stages 5 and 6 where moral 
reasoning goes beyond the dictum of authority to one based on social contract orientation and a democratic stance is 
adopted for decision-making, with the objective of achieving the greatest good for the majority or for society).  
2.2.Freire’s  Values 
     It is necessary to claim that teaching is values-laden (Brady, 2011, p. 56-57). In one sense teachers are inevitably 
social and moral educators and whatever institutional restraints exist within a school, teachers are faced with taking 
positions on a variety of social and emotional issues, and are therefore developing values that are informed by these 
challenges. The danger  for an ideal set of teacher values for effective teaching is the tendency to confuse 
personality with ‘character’ (values), and personal values with professional values. One attractive image is that of 
the teacher who is approachable, charming, enthusiastic and possessing a strong sense of humour. It may well be 
however that some students prefer a teacher who exhibits the opposite, that is, one who is distant, phlegmatic and 
humourless, as this teacher may produce better results. Carr (2010, 64-5) argues that while certain desirable qualities 
(like enthusiasm and charm) may contribute to professional expertise, such personality traits are only ‘contingently  
contributory.’What is essential is the integration of the professional and personal values. Freire’s (1998) 
‘Indispensable Qualities of Progressive Teachers’ also portray the essentially ‘human’ and emotionally responsive 
teacher : 
--Humility – knowing our own limitations, and embracing a democratic rather than an authoritarian classroom. 
--Lovingness – loving both students and teaching, and practising ‘armed love’ (fighting for what is right). 
--Courage – overcoming one’s own fears. 
--Tolerance – respecting difference but not ‘acquiescing to the intolerable.’ (p.42). 
--Decisiveness – making often-difficult choices for the best, yet being careful not to ‘nullify oneself in the name of 
being democratic.’ (p.42). 
--Security - confidence in one’s actions 
--Wisdom -living the tension between patience and impatience – preserving the tension between the two yet never 
surrendering to either. 
--Joy of living – committing to both teaching in particular, and life in general. 
2.3. Four approaches to values education: 
2.3.1.The Trait Approach 
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     The trait approach is based on the view that values education should comprise predetermined traits or qualities 
that can be taught. Kohlberg (1975, 673) referred to the approach pejoratively as ‘the bag of virtues approach’. 
While often cited desirable virtues include honesty, loyalty, tolerance, trustworthiness, service and compassion, the 
implicit question is ‘what values’ and ‘determined by whom’. So the approach is based on values absolutism: certain 
prescribed values are deemed more worthy than others. 
2.3.2.Values Clarification 
     The approach involves students identifying their values and beliefs . This reflection process to clarify the 
confusion, proponents claim, makes the student more purposeful and productive, less gullible and vulnerable, a 
better critical thinker, and more socially aware. Values clarification is based on the notion of values-relativity, that 
is, in contrast to the trait approach for which values are prescribed (values absolutism), students are encouraged to 
adopt their own values, providing they are personally meaningful. The approach does not focus on the imposition of 
a set of prescribed values, but the process of acquiring them. 
2.3.3.The Cognitive Developmental Approach 
      This approach is called ‘cognitive’ because it bases values education, like intellectual education, on the active 
thinking of students about values. It is ‘developmental’ because it views values education as the movement through 
stages. These stages define ‘what (a person) finds valuable….how he defines the value, and why he finds it valuable, 
that is, the reasons he gives for valuing it’ (Kohlberg 1975, 672). This distinction between ‘structure’ and content 
indicates that we are located at a particular stage according to the nature of our reasoning and not its content. For 
example, two people might justify two completely opposite stances, say for and against euthanasia respectively 
(different content), and be reasoning at the same stage level (the same ‘structure’). The focus of the cognitive 
theorists is therefore to improve reasoning and facilitate movement through the six stages identified by Kohlberg 
(1975) towards moral autonomy, rather than to differentiate between right and wrong decisions. 
2.3.4.Role-Playing 
    Shaftel (1967, 84) provides an early definition of role-play as ‘the opportunity to explore through spontaneous 
improvisation…typical group problem situations in which individuals are helped to become sensitive to the feelings 
of the people involved’. Typically, two students selected as the players react spontaneously to each other in dialogue 
to explore solutions to a presented problem. In assuming the role of another person, students step outside their 
accustomed role and adopt the role of another person. In this way, they are required to become less egocentric, and 
as a result, they develop insights into themselves and others. The following six steps in conducting a role-play are 
derived from the author’s observation and demonstration teaching of over 100 role play lessons. 
 
3.Method 
 
3.1.Participants 
    120 pre-service teachers, 95 females and 25 males, at the Language Teaching Department of the Faculty of 
Education,  who took Drama class participated in the semi-structured interview about these five plays where they are 
given some situations involving some moral dilemma and their ideas are asked. 
3.2.Procedure 
     The survey items were adapted from Freire (1998) amd used the written form of the interview, whereby the 
interview questions were  compiled into a survey that was given to the participants. The pre-service teachers were 
instructed to respond to the questions in writing. This method was chosen in lieu of oral interviews as it facilitated 
the collection of data from a larger number of subjects and in a shorter time. The students were given assurance that 
their responses would be treated with confidentiality and were informed that there was no right or wrong answer to 
the questions. They were encouraged to respond honestly and to seek clarifications from the survey administrators if 
necessary. The scenarios on the issues of  conscience and  morality were written and the survey participant 
encounters a moral dilemma, a conflict between two moral issues. The participant’s responses to the moral 
judgement interview items thus reflect their moral reasoning. The scorer’s first task was to determine the issue 
chosen by a survey participant for a particular dilemma. Each of the respondent’s answers was then matched with 
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the corresponding criterion judgement and allocated the relevant stage score in accordance to the guidelines of the 
standard issues scoring manual by Kohlberg.  
 
4. Results 
 
     The first moral dilemma is given to students to test “decisiveness” regarding Oedipus in line with his choice. The  
dilemma is if they  were the judges to trial Oedipus (who killed his father at the crossroad and married the Queen, 
his mother after solving the riddle of Spynx), what would their verdict be? Pre-service teachers answers range from 
28.8 % “ innocence” to 53.8 % “guilty”. Those who said both guilty and innocent was 11%. 
     The second dilemma is given to test “tolerance “ about Othello. Pre-service teachers are asked what they would 
do if they had the suspicion that their spouses cheated on them. Most said they would walk away (44.4 %), 13.2 % 
declared they would cheat as  well to induce in  their spouses the same  feeling. Those who prefer talking to 
understand what has happening is 33 %, which shows that they need an argument to be persuaded that they should 
stay together. 
     The third dilemma concerns the issue regarding “wisdom”. The similar question was posed : if the principal of 
the school asked to punish the students and if they are against punishment, what would they do? They said that  they 
would try to compromise and persuade the principal (44.7 %)  while 10% prefer to give the punishment themselves 
and  19 % would do nothing in that sitaution  18 % would never let the principal do such a thing in the class.  
     The fourth dilemma is concerned  with “ courage” . If they saw that their neighbour was abused by her husband, 
what would they do? Most said they would talk to the neighbour and understand the situation   43.8% and those who 
would call the police are 15 % , some said they would  not interfere 9 %. 
      The fifth dilemma is about “humility”, they were asked if they learned  that their work project had failed, how 
they would react. Most would try again (44 %), 20% would do nothing, 16% would be terribly sad  showing they are 
unable to strive hard or do something to change the situation and 6% would blame the boss/teacher directly. 
However, None would change their strategy or learn better, which shows that they do not feel ready to accept any  
responsibility. 
 
5. Discussions and  conclusions 
 
     The findings show that  most of them are at Stages 3 and 4. This trend in the development of moral reasoning is 
in line with earlier studies (Colby, Kolhberg, Gibbs & Lieberman, 1983). Parents and teachers are thus likely to look 
for processes or strategies that promote students’ progress to these higher stages but it is important to note that 
higher-stage reasoning implies a higher complexity in thought process rather than the generation of a morally 
superior solution to the issue or problem at hand. 
    Apart from certain select values that may relate more specifically to a particular discipline, several of the eight 
values are particularly important for the teaching of all curriculum areas, and may be taught directly and/or 
modelled. For instance, contemporary classroom approaches to teaching and learning view knowledge as co-
constructed by students and the teacher in an equally active and dialogic relationship that involves the teacher 
scaffolding by planning activities, and engaging in the more spontaneous contingent interactions with students in 
collaborative dialogue.  It is believed that teacher trainees could benefit  alot if the teachers  focus on: 
--nurturing an appreciation of the teacher’s self, including self-esteem, initiative and care for others. 
--encouraging an understanding of the teacher’s role and relationships in society, particularly with the local 
community and parents. 
--focusing on the valuing of people and a commitment to their betterment.  
--fostering a respect for the uniqueness of individuals. 
--promoting an awareness and responsibility for the teacher’s role in ‘touching’ the lives of students. 
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--creating a passion for knowledge and an appreciation that such knowledge is not neutral. 
--attaching an increased importance to relationships. 
--developing a respect for the autonomy of individual students. 
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